Report on Rio Meeting and Revisions to the Project

We had a very productive meeting in Rio. Members of all our original teams attended, except that of the Czech Republic.  In addition we had three participants from the newly added Palestinian team who were well along with their research.  We had several meetings with members of the team in Rio which was very helpful in hearing first hand about their experiences conducting the research.


  Attached are two documents which were developed at the Rio meetings.  One is the outline for participants’ reports which will be completed by April, 2005.  The presentations at the Rio meetings indicate that most of the teams are already finished the major part of their research and are prepared to complete this outline in report form on time.  The second document describes our work and sets up a timetable for completion.


We were so successful in focusing our time and energies and working cooperatively to address problems which arose that we actually completed most of the work that we had scheduled for the Prague meeting.  As a result, we agreed not to meet in Prague but to take a half day before the Oslo meeting to finalize our next steps, once all the comparative analysis is completed (which is what we will present at Oslo) and once we have read and heard from other citizenship and nation building teams who are also presenting at Oslo.  We agreed to set up a research panel/roundtable discussion at the Oslo meeting where we could come together with researchers from other countries and regions who are working on participation.  We hope there to discuss several possible follow-up projects that we developed at the Rio meeting.


Since the London meeting we have been successful in encouraging three more national teams to join our project: the Palestinian team attended our Rio meeting.  We now also hope to have reports to include in our comparative analysis from Norway (team leader Anne Trine Kjørholt the Director of the Norwegian Centre for Child Research in Trondheim) and from Australia ( Anne Graham and Robyn Fitzgerald researchers in Northern New South Wales).  We understand that these new team members are finding their own funding.  



Since we will not need the funds in our budget for a meeting in Prague, we would like to ask for a reallocation of the funds.  First, we would like to fund Ingrid Willenberg from Capetown South Africa to attend the Olso meeting and also Nicola Taylor from New Zealand.  Both were active participants at the Rio meeting, were central to the conduct of the research, and will be involved in writing the reports for the Oslo presentations.  We feel their presence is crucial to our presentations and our meetings in Oslo about future work.  If their are sufficient funds we would also like to fund the travel and stay of Maissa Najeeb, who conducted the research in the refugee camps and presented very significant results about marginalization and transformation in this new nation.



We would also like to fund travel of Natalie Kaufman to New York for two days to work with Irene Rizzini and Anne Smith who will be there for the Board meeting.  They have already arranged to report results from this project in a chapter which will appear in a volume contracted by researchers at Chapin Hall Institute.



 Below is a revised budget.

Children's Perspectives on Citizenship and Nation-Building: 

A Study Group Proposal for Oslo 2005

Revised    March, 2004

  
With the recent global trends toward democratization, dramatic economic, political, and social change is taking place in every major region of the world.  This changing economic, political, and social landscape provides a unique natural laboratory in which to study the effects that such macro-level changes have on children's and youth's civic awareness and attitudes, their participation in communities, and their construction of rights and other fundamental democratic concepts. 

The Importance of Children’s and Youth’s Participation 

  
Participation by youth is important for youth themselves, for their communities, and for democratic societies at large.  First, participation has significance for children's own lives.  Encouraging children to express their opinions and feelings about their own lives and events in their world and to participate actively in the world around them signals a respect for children as human beings (Morrow, 1999; Weithorn, 1998).  Communicating this respect to children will help them to develop a positive sense of self and self-respect.  As Weithorn noted, "to enable children to stand up for themselves, for others, and to those who will try to influence them, we must help them develop their dignity and self worth" (p.7).

  
Participation also plays an important role in other aspects of children's social and personality development.  Through participation, children learn ideas and values that are not easily understood if they are merely passive learners.  For example, active participation can give children valuable experience in making difficult decisions, promote a sense of mastery and control, support a developing sense of altruism (as well as other critical community values), encourage a favourable school climate, and set in motion a lifetime pattern of engagement in civic activity that will benefit society considerably (Alderson, 2000; Fletcher, Elder, & Mekos, 2000; Glanville, 1999; Flekkkoy and Kaufman 1997; Nairn, 2000; Smith, Nairn, Sligo, Gaffney & McCormack, 2003; Youniss, McLellan, & Yates, 1997). Finally, a small but growing literature suggests that participation by children and youth in school and community activities is predictive of positive academic attitudes and outcomes (see, e.g., Eccles & Barber, 1999; Lamborn, Brown, Mounts, & Steinberg, 1992).  

  
Not only does children's participation in a civil society benefit the child directly, but it also has long-term significance for their community, nation, and world because it encourages the development of knowledge, skills, values, and attitudes that are fundamental in sustaining a democracy (Flekkoy & Kaufman, 1997; Melton, 1998, 2002; Limber & Kaufman, 2002; Smith et al, 2003; Kaufman & Rizzini 2002.  In the words of Weithorn (1998), 

      Our society's democratic goals can best be realized if

      citizens participate in their community and their

      government.  Engaging children in various family, school,

      and community decisions throughout their formative years

      helps them learn constructive ways of participating in

      society. (p.8)

  
To date, the most comprehensive cross-cultural examination of civic knowledge or awareness is the IEA (International Education Association) Civic Education Study, a study of nearly 90,000 14-year-olds in 28 countries who were surveyed on topics ranging from their knowledge of democratic principles, to their attitudes toward government, to their participation in civic activities (Torney-Purta et al., 2000).  Results from the study suggest that 14-year-olds in most countries have an understanding of fundamental democratic institutions and values, but frequently this understanding is superficial.  In nearly all countries, students who display more civic knowledge come from homes that have more books (a measure of the educational level of parents) and aspire to higher levels of education themselves.  Moreover, schools that model democratic practices in classrooms (i.e., have an open climate for discussing issues) are the most effective in the promotion of civic knowledge among students.

  
The widespread acceptance of the United Nation's Convention on the Rights of the Child (United Nations, 1989) (CRC) also provides a useful statement of the global consensus on the nature and extent of participation rights of children and youth.  These include the right to freely express opinions and to have one's opinions taken into account in any matter or procedure affecting the child (Articles, 12, 13).  The CRC also provides for the right of association (Article 15), and of thought, conscience, and religion (Article 14).  The CRC provides for children and youth to have the right to participation in activities of society and to take part in decision making in the family, in school, and in their communities.  The governments of the world, on behalf of their states, have taken on the responsibility of providing the conditions necessary for children and youth to exercise participation rights, and the expression of these rights expands with the increasing maturity of the child.

Children’s Understanding of Their Rights

Critical to children’s meaningful participation in a civil society is an understanding of their rights as individuals within a family, community, and society.  A growing research literature is examining children’s understanding of their own rights.  The study of children’s own conceptions of their rights is critical for a number of reasons (Limber et al., 1999; Melton & Limber, 1992; Morrow 1999; Smith, Taylor & Gollop, 2000; Taylor, Smith & Nairn, 2002).  First, understanding children’s concepts of their rights is important in setting an agenda for advocacy, because it may illuminate the most critical problems that children perceive in fulfilling their rights.  Adults rarely are skilled in identifying those matters that are of most concern to children (Melton & Limber, 1992).  Asking children to describe the extent of their rights and the impediments that they perceive in exercising such rights may be an important first step in determining an agenda for action. The success of efforts to promote children’s rights will depend on children’s (and adults’) attitudes towards and knowledge about rights and citizenship. 


Second, information about children’s concepts of rights may be useful in the design of structures and procedures that are necessary to ensure that children perceive that they, in fact, have rights.  If children do not believe that their rights will be enforced, they are unlikely to exercise them.  For example, research in the United States has shown that young adolescent respondents rarely invoke the privilege against self-incrimination (Grisso, 1981) and that many juveniles waive their right to counsel (Feld, 1988, 1989). Thus, even in those situations where minors enjoy the same rights as adults, structures and procedures may be needed to vindicate those rights (Melton & Limber, 1992).


Third, assessing children’s concepts of their rights is an important signal of respect for their personhood.  Recognizing the importance of providing a voice to the disenfranchised, the Convention on the Rights of the Child, as mentioned above, mandates that states ensure that children have the opportunity to express their views on all matters that concern them.  Thus, surveys of children about matters pertaining to their rights may be an important element of a nation’s implementation of the Convention (Melton & Limber, 1992; Taylor et al, 2002).


Finally, an understanding of children’s concepts of their rights (and the mechanisms through which such concepts are formed) may inform efforts to educate children about democratic values.  Specifically, this research may help to identify means through which information about rights may be more effectively communicated to children of different ages.  An understanding of basic human rights is critical for the citizenry of any healthy democracy. 

The study will also provide information which can be used to facilitate children’s rights and participation, in different cultural contexts.  Sociocultural theory (Smith, 2002) suggests that the social and cultural context of children’s participation, can support (or limit) their development.  A key feature of the effectiveness of contexts for children’s participation is the nature of the relationships between children and the adults (teachers, parents, health professionals etc), and the extent to which they expect and scaffold children’s participation.  Comparing adult views about children’s rights and participation between the 5 countries, will highlight how different societies construct children’s competence and capacity to participate, and the steps they take to support this in different social and cultural contexts.

Our Study

  
Our proposed study will be a cross-cultural and cross-generational study on perceptions of children and adults about what constitutes good citizenship and participation and attitudes and behaviors conducive to nation building.  We will create sample groups in five societies experiencing different challenges to their democracies.  Each sample group will consist of 100 children from urban communities, and 100 children from rural communities, as well as adults from these communities.  Each group of 100 will contain 50 boys and 50 girls: 25 aged 9-13, 25 aged 14-17.  We will use focus groups, with 8-10 children.  We are interested in exploring with the participants how they understand citizenship.  We want to work toward a behavioral definition of “good” citizen; we would also like to understand how the participants see themselves in relation to citizenship and how and to what extent they expect to participate in the civic life of their countries. 

We will survey teachers and parents about how they explain “good” citizenship to young people and how they teach children about democracy and community.  We are interested in how they explain these concepts in a manner that makes them understandable to their students/children.  Instead of using a pre-structured interview, like the IEA study, we will ask some structured questions that will facilitate comparisons and design other questions to be open-ended. 

Our study group includes societies in various stages of democratic development and facing a variety of economic, social and political challenges: Czech Republic, South Africa, New Zealand, Brazil, and the United States. The study design, which would replicate this work over time, would enable us to make significant comparisons within and among countries aimed at understanding how children perceive and help construct democratic concepts. Our work would also enable us to make curricular and policy recommendations with the goal of creating environments that nurture the participation of children and youth in their schools and communities.

Plan of Action

The study design includes three phases, each phase accompanied by a meeting to plan our activities, advise one another on challenges that arise during the study, and enable us to keep our work comparable.  

In our first phase, the participants will complete the project design by making a final decision about the questions and procedures for the structured part of the study.  This meeting will occur in October of 2003.

In the second phase, we will conduct our initial studies.  Some participants will meet in Capetown, South Africa in March of 2004 as participants in a Conference on Children’s Participation to report on how the studies are going and to benefit from the expertise of those attending this conference.

During this phase we will be sharing our initial results and beginning to make comparisons.  Since not everyone will be able to attend the Capetown meeting, a meeting will be held in London in June of 2004. For this meeting, each member of the study group will circulate a brief paper outlining their findings and suggesting the most significant points of useful comparison.

 

We will hold a final meeting in London in December of 2004/January of 2005 to integrate the country studies.  One member of the study group will have major responsibility for writing and disseminating the observations, conclusions, and recommendations from the studies. We hope at this session to finalize our results and begin to write up the results both for the Oslo meeting but also for publication.  We would like to invite all the related study groups that have chosen to use a comparable research design to join us at this meeting so that we can coordinate our efforts for Oslo 2005 and beyond.  We are encouraging these other study groups to include in their budgets, funds to travel to this final meeting, and hope to coordinate our Oslo 2005 presentations.

The final goal of our study group is to take our work beyond Oslo 2005.  The dissemination of this project will include presentations at conferences, articles in journals, including educational outlets, and follow-up research projects, as well as a book of essays which would include results from the other study groups focused on this topic.

 There is a growing global call for a major consideration by educators and policy makers of how young people are being prepared to participate in democratic societies.  These changes raise new challenges and opportunities for researchers and educators (Torney-Purta, Lehmann, Oswald, & Schulz, 2001).  Internationally, countries have responded by focusing on how schools are promoting civic knowledge and attitudes.  Our study group hopes to contribute to a redefinition of this call by including greater participation by young people, placing their perceptions and their concerns at the center of our research.  

Study Group Members

Jiri Kovarik is Director of the Department for Family Care Development and Professor at Charles Univesity and also at South Bohemian University in the Czech Republic.  He has publlished numerous papers in Czech and in English on the the status of children in the Czech Republic, including as a member of the Czech UNICEF Committee, and edited leading journals in the Czech Republic related to children’s participation and substitute care for children and youth. 

Rose September is Director of the Institute on Child and Youth Research and Training and Professor on the Faculty Community, Health, and Sciences at University of the Western Cape, Capetown, South Africa.  She is currently coordinating a study grant on Child Participation in collaboration with the British Council and UNICEF.

Anne Smith is Director of the Children’s Issues Centre, University of Otago, Dunedin, New Zealand.   She and her colleagues at the Children’s Issues Centre have been involved in research on children’s participation rights and the nature of children’s participation in New Zealand for 8 years.  They published the first New Zealand book on this issue, Children’s Voices: Research, Policy and  Practice, in 2000.  Their research on children’s participation rights has included studies on foster care, legal representation, divorce and separation, education, and local and national government. The Children’s Issues Centre organized a conference on Children’s Rights: National and International Perspectives in New Zealand in 1999.  The proceedings were published as a book Advocating for Children: International Perspectives in 2000.
Irene Rizzini is the Director of the International Center for Research and Policy on Childhood at Pontificia Universidade Catolica do Rio de Janeiro in Rio de Janeiro, Brazil.  She is author of numerous books and articles, including her most recent edited work, Globalization and Children: Exploring Potentials for Enhancing Opportunities in the Lives of Children and Youth. She is a member of the Childwatch, International Task Force on International Organizations’ Use of Child Research.

Susan Limber is Associate Director of the Institute on Family and Neighborhood Life at Clemson University, Clemson, S.C., United States and Professsor of Psychology there. She is author of numerous articles on children’s rights, including recent publications on children’s perceptions of their rights in Estonia and the Czech Republic.  She also co-authored a chapter on civic participation by children and youth in Kaufman and Rizzini Globalization and Children.

Natalie Kaufman is an Associate Faculty member of the Institute on Family and Neighborhood Life at Clemson University, Clemson, S.C., United States, and Professor of International Studies. She is co-author of The Participation Rights of the Child and co-editor of Implementing the UN Convention on the Rights of the Child: A Standard of Living Adequate for Development and Globalization and Children: Exploring Potentials for Enhancing Opportunities in the Lives of Children and Youth. She is a member of the Childwatch, International Task Force on International Organizations’ Use of Child Research.

Anne Trine Kjørholt is the Director of the Norwegian Centre for Child Research in Trondheim Norway.  She has conducted research on children’s participation and is currently completing a study of children’s participation rights.
Contact Person: Natalie Kaufman Institute on Family and Neighborhood Life, 

Clemson University, Clemson, S.C. USA  lawk@mindspring.com  

Budget

The budget provides for airfare and per diem for each of the two remaining trips and $1500 for each center to defray the costs of participation, especially communications.

Travel


First Meeting in London, U.K.  completed


Second Meeting in Rio de Janeiro   complete

Third Meeting in Prague, Czech Republic  cancelled


Meeting for co-authors to consult on book chapter

Roundtrip airfare from Columbia, S.C., to New York  $
$525.

Per diem and lodging per night  $150 for 2 nights

   300.

Total for New York





  $825.
*


Travel to Oslo for Meeting 2005

 



 Roundtrip airfare from Capetown, S.Africa                              $1100



Roundtrip airfare from  Dunedin, New Zealand                        $1200



Roundtrip from Palestine




    $1200



Per Diem  

Lodging 3 participants, 4 nights  @ $140=                   $1680.

Subsistence 3 participants, 4 days @$64 =                   $2250.

                        Total for Oslo Meeting




    $7850.**



Total for Both Meetings




  $ 8,625.

Center Costs   $500  (translation)                                             $   500.

Total Budget






  $9,175.

* Two others meeting will have travel paid by CWI for board meeting.

** Coordinator’s travel and expenses are Oslo to be paid by CWI.
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Appendix 1

Children’s Perspectives on Citizenship and Nation-Building

Focus Group Protocol

Focus Group Methodology

· 9-10 focus groups will be conducted in each country, with approximately 8 participants per focus group (for a total of 72-80 participants).  

· Of the 9-10 groups:

· 4 focus groups will be conducted with low socio-economic status (SES) participants; 4 with moderate to high SES participants

· 4 groups will be conducted with boys; 4 with girls

· 4 groups will be conducted with 8-9 year-olds; 4 with 14-15 year-olds

· Of the 9-10 groups, 1-2 groups will be conducted with “marginalized” children (e.g., Roma children, other ethnic minority children).  Local sites will determine if it is possible to split the group according to gender and/or age.

Thus, the make-up of the focus groups will include:

1. 8-9 year-old girls, low SES

2. 8-9 year-old girls, moderate/high SES

3. 8-9 year-old boys, low SES

4. 8-9 year-old boys, moderate/high SES

5. 14-15 year-old girls, low SES

6. 14-15 year-old girls, moderate/high SES

7. 14-15 year-old boys, low SES

8. 14-15 year-old boys, moderate/high SES

9. marginalized children (split by gender and/or age if appropriate)

10. marginalized children (split by gender and/or age if appropriate)

Setting/Procedures
· Each site will need to obtain human subjects approval (if appropriate); child assent, and parental consent (as local rules dictate) before conducting the focus groups. 

· There should be present one adult facilitator for the group and one note-taker.  In addition, each group should be tape-recorded.

Focus Group Protocol

I. Warm-up activities:  Imaginary country (5 minutes)

I’d like for you to imagine that you (8) have arrived with some other travelers in a brand new land—a place that no other human being has lived before.  Luckily, this land seems to have plenty of water and food available, so you decide that you’re going to stay here to live.  You decide to be “settlers” in this new country.  

As settlers in this brand new country, there are some things for you to decide.

First, you need to decide on a name for your new country.  What should the name be?  [Group discussion about name.]

II. Discussion of terms:  rights, responsibilities, citizenship

Before we go on to make more important decisions about _______ (country), I wanted us to talk for a few minutes about the meaning of some important words.

Rights

You may have heard adults use the word, “right”.  What does a “right” mean to you?  [If children talk about right being “not left” or “not wrong” etc., probe for other meanings.  Eg., “What does it mean to have a right?”]

Do children have rights?

What rights do children have?

Do children have rights at home?  What rights?

Do children have rights at school?  What rights do children have at school?

Do children have rights outside of school and their homes?  What rights?

Tell me…what is a community?  Is it the same as a neighborhood?  How are they similar/different?

Do children have rights in their community?  [in their neighborhood?] What rights do children have in the community?  [in their neighborhood?

Do children have the same rights as adults?  [If not, how are they different?]

Responsibilities

Another word I want to ask you about is “responsibility”

What is a “responsibility”?  Does responsibility mean the same thing as “duty”?  “obligation”?  Can you give me an example of a “responsibility”?  [If not, given them an example of a responsibility.]

Do children have responsibilities?

Do children have responsibilities at home?  What responsibilities do children have at home?

Do children have responsibilities at school?  What responsibilities do children have at school?

Do children have responsibilities outside of school and their homes?  What responsibilities do children have outside of school and their homes?

Do they have responsibilities to their community?  [In their neighborhood?]  What responsibilities do children have in their community?  [In their neighborhood?]

Do children have responsibilities to the environment?  What is the environment? [What responsibilities do children have to their environment?]

Do children have the same responsibilities as adults?

Citizenship
One last term I want to ask you about is “citizen”

What does “citizen” mean?  [What does it mean to be a “citizen”]

Can children be citizens?

What does it mean to be a “good citizen”?

What things can children do to be “good citizens”?

What does it mean to participate?  [If they have difficulty, explain that it means to take part in, to join in.]

How do children here participate in their family?

How do children here participate at school?

Do children participate other places?  Where?  How do they participate?

How do children here participate in their communities?

III.  Activity (5 minutes)

Now, we have paper and markers on the table.  It seems like another important thing to do might be to have a flag for the country of ________.  I’d like for each of you to take a few minutes and draw a flag for your new country.  We’ll then decide which one you would like to adopt for your new country.  [Individual drawing and group discussion or “vote” on a flag.]

IV.  Rights, Responsibilities, and Citizenship in New Country

Now that we have a flag for our country, let’s think about life in this new country (_______________).  

Should children have rights in ______________?

What rights should children have in their homes in ________________?

What rights should children have at school in ___________________?

What rights should children have in other places in  _____________?

What other rights should children have in __________________?

Should children have the same rights as adults in ________________?  [If not, how are they different?]

What responsibilities should children have in their homes in ___________?

What responsibilities should children have at school in ___________________?

What responsibilities should children have in other places _____________?

What other responsibilities should children have in this country?

Should children have the same responsibilities as adults in ___________?

What would it mean for an adult to be a good citizen of ________?

What would it mean for a child to be a good citizen of __________?

III. How to get from the current situation in our country to the situation in the imaginary country?  What should adults do?  What should children do?

[The specific questions will depend upon children’s answers to earlier questions.  Examples include:]

Do you think that children should have more rights in ____________ (new country) than they do in our country [Brazil, Czech Republic, New Zealand, South Africa, United States]?   

If so, which ones?

What could adults in our country [Brazil, Czech Republic, New Zealand, South Africa, United States] do to help make sure that children have these rights?

What could children do in our country to help make sure that children have these rights?

What could adults do in our country to help children to participate more family decisions?

What about children?  What could they do?

What could adults do in our country to help children to participate in other ways?  

What about children?

What could adults do in our country to help children to participate more in their communities?

What about children?

Thank you for talking with me today!

Appendix 2

Report Outline for Childwatch Teams: Children’s Conceptions of Citizenship

(No more than 15 pages.)

I.
Introduction

· Background and context

· Cultural and historical

II.
Participants (sample)


Methodology

III.
Major Findings (summary and special comments)


(Include a summary of findings and a liberal use of quotations.)

A. Rights (home, school, community/)

B. Responsibilities (home, school community)

C. Citizenship 

D. Key/Useful distinctions between contemporary and imaginary countries

E. Parent and teacher questionnaires

IV.
Major Conclusions

A. Age

B. Gender

C. SES

D. School Setting

E. Rural/Urban

F. Parental Status

G. Ethnicity

H. Marginalization

Appendix 3

Minutes from November 17-18 Meeting in Rio de Janeiro, Brazil

Attending: Ziad Abdeen; Maisaa (Mesa) Abubaker; Lee Jane Kaufman; Sue Limber;

Irene Rizzini; Anne Smith; Mohammed Shaheen; Nicki Taylor; Ingrid Willenburg;

Tamo Chattopadhay; CIESPI Team

November 17, 2004

Template from Anne and Nicki:

	
	Home
	School
	Community/Country

	Rights
	
	
	

	Responsibilities
	
	
	

	Who helps?
	
	
	


Citizenship (not necessarily as conceived in 3 domains)

Themes:

· Respect

· Safety (individual, collective)

· Access to resources

· Environment

· Health care

· Laws and rules

· Discrimination

· Play, leisure

· Having a say

· Someone to love you, nurturing

· Inequity between adults and children

· Individual vs. collective

· Access to resources

· Environment

· Recreation

· Religious freedom

· Cultural freedom (race, ethnicity)

· Patriotism

· Jobs/work

· Xenophobia

· Liberty/freedom

· Nation-building (voting, but also helping others in the struggle for freedom)

· Repression

· Identity rights (naming)

Rights and Responsibilities (will combine above themes into 4 categories below):

Provision/Development

Protection

Participation

Survival

“Good citizenship”

· Looking after the needy

· Care for the environment

· Respect for others

· Follow the rules & laws, and change the social norms

· Respect for social norms

· Individual versus collective

· Carrying out responsibilities

· Being a patriot

· To be a success at school

· Working hard/to do your best

· Participation, civic responsibility

· Defending your land, house, country (movement that fights for land)

· Exclusionary view (look like me)

· Misunderstandings 

For each response:  will indicate STRONG, MODERATE, WEAK, NON-EXISTANT mentioning by students

November 18, 2004

I.   Reports 

· Sue & Lee Jane will e-mail the outline to participants

· Ziad will develop a template for collating data and will e-mail it to team members

· Reports will be no longer than 15 pages

II.  Oslo Conference

· Children’s participation:  Wednesday and Thursday (morning:  10:30-12:30; 13:30 – 15:00)

· Rio panel on Wednesday morning (15 minutes each) (Moderated by Lee Jane)

· Asia panel on Wednesday afternoon (Anil Kumar moderating); paper presentations (simultaneous)

· Forum--Theory, policy, and practice about children’s citizenship.  Thursday morning (Senator Landon from Canada, Alan Prout, Malfrid Flekkoy) (Moderated by:  Irene)

· Forum—Future directions (Anne will moderate)

Conference panel:  Children’s Views of Citizenship:  Cross-Cultural Perpectives (15 minutes)**

Introduction & Methodology (Lee Jane)

Rights (Nicki)

Responsibilities (Ingrid)

Citizenship (Mohammed)

Key/Useful distinctions between contemporary and imaginary countries (Ziad)

Parent/teacher questionnaires (Anne)

Cross-cutting issues (Ziad) 

Q&A

**panelists should scan pictures, and should make ample use of quotations

III.  Next Steps  (1 page concept papers )

· Case studies of innovative practices (best practices) in each country with regard to citizenship education and/or participation in everyday settings.  (not exclusively curriculum-focused)  (Anne)

· How is it that some children/adolescents are very engaged in their communities?  Encourage them (and others) to develop projects that we support.  (Irene)

· Survey (and key informant interviews) of adult attitudes towards child/youth citizenship (teachers, parents, administrators, policy-makers, local government, judges (Nicki)

IV.  Work Plan
(1) Finish Phase I

(2) Conduct parent/teacher questionnaire (if possible)

(3) Complete template (as per Ziad)

(4) Complete reports (April 30, 2005)

(5) Send articles that we have published (and other key articles) to the group via e-mail.

(6) Send Nisha a summary of literature from each country (citations and summaries)

(7) Circulate reports to the team

(8) Lee Jane coordinates and edits all reports

(9) 3 concept papers of “next steps” ideas drafted and circulated to the group for feedback (see above)  (Anne, Irene, Nicki)

(10)  Irene/Lee Jane/Anne publication proposals 

· chapter in Greene-edited book

